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ABSTRACT

Settlement Workers in Schools (SWIS) provide newcomer students (elementary and
secondary) and their families with support as they integrate into their new Canadian
communities. In this paper, I explore the experiences of Settlement workers and the perceptions
of their roles in the eyes of the newcomer students, families, and school staff they support. I
researched the benefits and challenges they experience while supporting the acculturation
process of their clients. I also review recommendations on how to support these individuals in
their roles. Using a social constructivist lens supported by the Ecological Systems theory, I
endeavor to uncover themes that highlight the importance of Settlement workers in schools and
the community at large. This may also lead to understanding the complexities of relationships
among Settlement workers, school staff, and newcomer students and families.
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CHAPTER ONE: INTRODUCTION
Background Information
Aside from playing a pivotal role in Canada's demographic and labour growth,
immigration in Canada also serves to benefit the country socially and culturally. To help
Canada's economic recovery from the Covid-19 pandemic, Canada aims to welcome over 1.3
million immigrants between 2022-2024 (Immigration, 2021). In the next three years, Canada's
Immigration Levels Plan aims to welcome over 240,000 immigrants through the Family Class
stream (Immigration, 2021).
As education continues to rank as one of the top reasons why immigrants choose to come
to Canada, the growth of the immigrant population will lead to a continued increase in the
diversification of elementary and secondary school populations. Teachers in Ontario schools
teach in increasingly diverse and multicultural classrooms with growing numbers of English
Language Learners (ELLs). These students may be born in Canada, recently arrived from other
countries, or of Aboriginal descent. Statistics Canada 2016 shows over 25 percent of students are
identified as English Language Learners (ELLs) within Ontario schools. The 2017 People for
Education annual survey of public schools reports that 63% of English language schools have
ELLs enrolled compared to 43% in the 2002-2003 school year. Statistical trends show that this
number will only continue to increase in years to come as more immigrants are welcomed
(People for Education, 2017).
Settlement Workers in Schools (SWIS) Program
To support the growing population of newcomer students and their families, Citizenship
and Immigration Canada (CIC) introduced the Settlement Workers in Schools (SWIS) program.
The SWIS program funded by the CIC was first introduced in 1998 to assist newcomers with

1

integration to life in Canada. CIC settlement workers play a critical role in students’ academic
and social success. They assist with facilitating the adaptation process and the transfer of cultural
knowledge between home and school. School settlement workers are employed by community
agencies and are funded by CIC. They are placed in elementary and secondary schools with
many newcomer students (Immigration, 2022). Settlement workers work closely with schools to
foster student achievement and provide direct support to newly arrived students and their
families.
The settlement worker:
•

Interprets, translates, and advocates for students and families.

•

Proactively contacts newcomer families to help register for school and to assist
with settlement needs.

•

Connects families to specialized community resources and service agencies (e.g.,
family physicians, leadership and mentoring programs, skill development,
employment preparation programs, etc.).

•

Provides group information sessions, often in partnership with school staff during
and after school.

•

Organizes and facilitates settlement-related events and workshops.

•

Meet with school stakeholders (teachers, principals, educational coordinators and
counselors) to support the newcomer youth.

•

Facilitate constructive and culturally sensitive communication between the school
staff/community and the newcomer students and their families.

•

Provides orientation and one-to-one counseling sessions to guide the settlement
needs of newcomers for school staff. (IRCC, 2022)
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In-school settlement workers are multidisciplinary professionals responsible for many
aspects of the acculturation process of newcomer students and their families. Although not a
requirement of the job, settlement workers often share a common language and cultural
background, and experiences with their clients (Allen, 2021, Selimos & Daniel, 2017, Yohani,
2013). A 2022 job posting for a School Settlement Worker from the Immigrant Services
Organization of Guelph-Wellington listed strong oral and written communications skills and the
ability to communicate in a second language as an asset. It also requested that applicants had
post-secondary training in one of the following areas of study: Psychology, Sociology, Social
Work, Child and Youth Care, Settlement Studies, or education. Preferred applicants had at least
one-year of related experience in a community agency environment and were committed to antiracism and non-discriminatory practices. Computer skills, a valid driver’s license, and a reliable
vehicle were also listed as a qualifier. Job postings from other community organizations
responsible for the management of settlement workers list similar responsibilities, qualifications,
and duties (Settlement at Work, 2022, Surrey Schools, 2022, Newcomer Welcome Centre, 2022),
While newcomer students are not a homogenous group, they experience emotional,
linguistic, academic, and social barriers to integrating into Canadian school systems (Guo et al.,
2019). For example, some newcomer students from war-torn countries or environments where
educational experiences were either limited or unavailable often require increased support from
settlement workers. In contrast, newcomer students from more educated families who have
chosen to leave their homeland to live in Canada may require minimal support in the form of
language interpretation and initial navigation of the Canadian education system.
In 2020, the abrupt, worldwide shutdown of services due to the Covid-19 pandemic
affected all levels of immigration and education. For newcomer students and their families, the
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need for direct support provided by settlement workers was exacerbated by Covid-19. School
closures and the move from in-person to virtual learning amplified inequities felt within school
communities with high numbers of immigrants (Clark & Wan, 2011). As in-person assistance
and support were suspended, settlement workers relied on phones, social media apps, and online
technology to support students and families. Delays and confusion during virtual service calls
were intensified due to the lack of face-to-face meetings and the limited understanding of how to
use technology by some newcomer families. As a result, critical school-based services that
settlement workers once provided became increasingly limited during the pandemic, while
inequities experienced by newcomer students and their families multiplied (Allen et al., 2021).
Importance of the Study
Despite the invaluable support provided by settlement workers, they are often not
recognized for their critical role in the Canadian education system (UNHCR, 2020). They are
responsible for responding to a range of important tasks to help reduce the educational gaps of
the students and families they serve. Yet, the importance and influence of their roles and the
necessary adaptations they were required to make during the pandemic to do their jobs
effectively are still under-recognized in academic scholarship. To build better partnerships and
effectively communicate expectations that support newcomer students and families, research
suggests that school systems, school leaders, educators, and stakeholders enhance their
understanding of the roles, identity, and needs of Settlement workers (Allen et al., 2021).
Schools are the nucleus of community life and play an essential part in the acculturation
of newcomer students and their families. With the growing number of newcomer students in our
school systems, providing culturally responsive, equitable experiences is important. As well,
settlement workers in schools are a key component to building inclusive school communities for
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newcomers with limited or growing English language skills and awareness of the Canadian
culture. Considering the importance of the role of the SWIS program, I believe there is a need to
explore the effectiveness of this community service that supports the education and social
inclusion of newcomer students and their families to design better service provisions and
supports.
Collaboration between families and schools is essential to addressing children's school
needs. For newcomer families confronted with a language and cultural barriers, the perspectives
and attitudes of school settlement workers assist in providing successful school adaptation
(Yohani, 2010). As they often share the same culture as their clients, school settlement workers
recognize the challenges faced by immigrant students and their families (Holt & Laitsch, 2016).
As essential members of the English as a Second Language (ESL) program and school
community, the perspectives of settlement workers have a significant impact. Yet, their voices
are often unheard and remain an under-researched group of professionals (Allen, Gebhard, &
Pino, 2021). Limited research exists on the impact in-school settlement workers have on
supporting schools as they transition and contend with the socio-psychological challenges that
newcomer students and their families face as they enter the Canadian school system (Gagné et
al., 2012; Kovačević, 2016).
By illuminating the literature presented, I hope to provide some insight into the areas of
educational services and programming inequality for newcomer students and their families.
Compounding newcomer hardships are the impacts of Covid-19 which suggest that the
role of school settlement workers is progressively more significant (Callahan, 2020). Exploring
the perspectives of settlement workers may provide policymakers, administrators, teachers,
parents, and stakeholders with suggestions for areas of support and programming improvement
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to effectively improve the experiences and support for newcomer students and their families in
Ontario public schools.
This study is significant as it seeks to gain insight and potentially address gaps in existing
research about the post-pandemic changes in the SWIS program and the mitigating experiences
that create perceptions about the value and necessities of their work within the school system.
Research suggests that the long-term effects of the pandemic could include wider gaps in
academic and language achievement, social disconnection, exclusion at school, and negative
mental health impacts (Cerna, 2020). In addition, this study provided insight into how their
support and advocacy for students and families have impacted their work experiences.
Statement of Purpose
This literature review explores the role of settlement workers as advocates and cultural
mediators for newcomer students. Current literature supporting the importance of the SWIS
program in the education and acculturation of newcomer students was examined. I looked at the
work experiences of settlement workers and their perceptions of their jobs before and during the
school shutdowns due to the Covid-19 pandemic.
This research aims to better understand the support and programming available to
newcomer students and their families in Ontario public schools. It also recommends program
changes that support welcoming, inclusive learning environments for newcomer students and
their families. It also aims to analyze the effective methods and challenges that Settlement
workers experience when working with newcomers, their families, and school staff. In addition,
this paper may raise awareness of the necessary changes and adaptations needed to support
Settlement workers in schools.
Research Question
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Research on the perspectives of the value of the work that school settlement workers do
influences the support provided to newcomer students and their families. As education is often
identified as a social construction, it is critical to understand how settlement workers influence
newcomer learning in school and home environments. Furthermore, it is important to explore
how the changes in programming models due to Covid-19 restrictions have changed how
settlement workers support students and families and how these changes affect future support
methods. Finally, assessing how these changes impact the different communities of newcomers
served by settlement workers is essential. The research question is designed to address a bigger
picture of the experiences and perspectives of school settlement workers and their diverse roles
across various learning environments, including schools, virtual learning conditions, and
homeschooling. Through this paper, I endeavored to answer the following research question:
What does current research say about the effectiveness and challenges of the SWIS
program and the influence of Settlement workers in the education and acculturation of
newcomer students and their families?
To answer this question, I first provided an overview of the relevant literature. Then, I
examined some key themes uncovered around the effectiveness of the SWIS program in schools
for newcomer students, their families, and the educators involved in their schooling. I included
some of the reasons for the challenges and barriers to implementing the program from the
perspective of the settlement workers. Next, I examined the connection between their work and
the promotion of social integration and school adaptation. Finally, I explored some factors that
are believed to hinder the work of in-school settlement workers, particularly after the Covid-19
pandemic. Finally, I looked at how settlement workers changed their support models to support
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schools in providing inclusive and equitable learning environments for their newcomer students
and their families.
Locating Myself in the Study
I locate myself in the research in a position of social consciousness, diversity, equity
advocacy, and allyship. I identify myself as a passionate public elementary school educator with
a keen awareness of the complexity, importance, and consideration of the experiences of
Settlement workers in schools and their role in the education of newcomer students. My interest
in this topic is motivated by my lived experiences as a former refugee newcomer student in an
ESL program and by my current role as an educator who relies on the support of school
settlement workers to support my newcomer students and their families. Through these first-hand
experiences, I have witnessed the compounded challenges newcomer students and their families
face when support provided by settlement workers is not readily available.
The integration of newcomer immigrants into a host society involves a process in which
newcomers and members come together to merge their intersectional identities and perspectives
(Ager & Strang, 2008). This social integration is crucial to their success and well-being in their
new home and is developed through the newcomers' daily interactions with established members
of the host society (Valle Painter, 2013). My family was new to Windsor, Ontario, Canada, in the
1980s. Members of an English-language Catholic Church sponsored us. They taught us many
things about Canada and the Canadian way through gestures and smiles. However, we did not
have the support of cultural ambassadors who shared our culture and spoke our language to
advocate on our behalf to help us navigate and adapt to Canadian society. I believe that the
collaboration between my family and school would have been less challenging for my family and
me if we had school-based support systems. With the CIC initiative of providing support services
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to newcomer students and their families through the SWIS program, gaps in support services
were supposed to reduce stressors to help make transitions to Canadian life more seamless.
Additionally, in my roles as educator, ESL Instructional Coach, and current VicePrincipal of a highly diverse elementary school, I worked closely with in-school settlement
workers to provide academic and acculturation support for newcomer students and their families.
I have first-hand experience witnessing the additional stress placed on educators and families
when a common language is unavailable during important school-based discussions. During the
2015-2016 school year, I taught the first class of Syrian refugee students at the elementary school
I served. Many of my students had difficulties attaining English at the same rate as their peers
from other countries. Many of them also demonstrated behavioural problems that stemmed from
their experiences of trauma and war and were very easily triggered. The settlement workers
facilitated my understanding of their needs and worked closely with staff to support our students.
Collaboration between school and family is essential when addressing the needs of
students, especially students with limited exposure to Canadian school systems (Yohani, 2011). I
can attest to educators' struggles with communicating the needs of their students with parents and
guardians that speak a home language other than English. As well, as a member of an Englishspeaking educational system, I have witnessed the struggles of newcomer families in engaging
with the school community and navigating the school system when settlement workers are not
available to support school communication. Yet, I believe their roles should not be limited to
interpretation services.
While my personal experiences resonate with the research topic and may be useful in the study, I
acknowledge that my personal bias may also influence the study. As a visible minority woman
and former refugee who grew up in a low-SES household that did not speak English, I believe
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there is a need for increased ESL and newcomer programming support. As an educator, my
exposure to newcomer students from diverse backgrounds, cultures, languages, and ethnicities in
local schools led me to connect to the social issues of poverty and the intersecting levels of
oppression and inequalities in education. Often, I noticed that the students and families deemed
most vulnerable received the least amount of support because of limited funding and reduced
programming support services available to them. Schools with small numbers of newcomers
often receive "on-call" support from settlement workers. My positionality has allowed me to
understand the importance of the SWIS program and why further this research on this topic is a
necessary step toward providing inclusive and equitable learning environments for our
newcomer students.
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CHAPTER TWO: METHODOLOGY
Theoretical Frameworks
Social Constructivist Theory
The fundamental question of this study relates to the effectiveness of the role of
Settlement workers in school and how their support and collaboration encourage the growth and
education of newcomer students. The social constructivist theory supports this research as it
focuses on the social aspects of learning required to acquire social and language skills. Social
constructivism emphasizes the importance of social influences and experiences where the learner
constructs their understanding of the information delivered based on their prior knowledge and
cultural background (Creswell, 2013). Through this framework, I focus on Vygotsky's Social
Development Theory (1978) which asserts that social interaction plays a fundamental role in
cognitive development. Cooperative or collaborative dialogue provides information internalized
by the newcomer students and their families and then used to guide their performance and
understanding of situations around them. Vygotsky emphasizes that learners can acquire a better
understanding of specific subjects, concepts or tasks through learning from, talking to, and
working with "More Knowledgeable Others" (MKO) (Vygotsky, et al., 1978).
The Social Development Theory is relevant to this research as it will support the idea that
cooperative work between Settlement workers and schools will provide opportunities for
newcomers to feel safe and supported in their learning environments. As an essential service that
identifies systematic barriers and educates school leaders and staff on culturally responsive ways
to reach and teach newcomer students, Settlement workers provide opportunities for their clients
to develop the necessary skills to integrate into their new communities and navigate the complex
Canadian education system. Through socialization and support of Settlement workers, newcomer

11

parents and guardians have the support system necessary to advocate for the needs of their
children.
Ecological Systems Theory
Urie Bronfenbrenner's Ecological Systems (1979, 2001) is another suitable lens to view
the SWIS program's efficacy. The theory explains that human development is influenced by
several environmental systems, including one's family, school, and neighbourhood to support
individual growth and development. The multifaceted interconnectedness of the SWIS program
demonstrates the impact Settlement workers have on newcomer students, their families, and the
educators involved in their acculturation process. Bronfenbrenner's theory can be represented as
concentric circles that surround an individual, in this case, the newcomer student, with the
strongest influence, the microsystem (direct relationships, e.g., family), at the center of the
circles. Moving outward from the microsystem is the mesosystem (e.g., school, home, peer
group), then the exosystem (e.g., community, extended family, social agencies). Settlement
workers initially start in the newcomer student's exosystem, and eventually, with the
strengthening of their relationship they move to the inner, more influential, trust circles.
Search Criteria
The principal objective of this paper is to accrue and examine current research on the
effectiveness and challenges of the federally funded, provincially run Settlement Workers in
School Program. It is intended to help with critically exploring, summarizing, and evaluating the
emerging research on the influence Settlement workers in schools have on newcomer students
and their families. This paper will help provide a preliminary framework of focused and relevant
literature pertaining to the research question. It may also provide insight into the importance of
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integrating an anti-oppressive, equitable approach within schools to alleviate unintentional bias
that Settlement workers and their clients may face.
Definition of Key Terms
Acculturation. Acculturation is the process of social, psychological, and cultural change
that occurs when two distinct cultures interact. It is the socialization process by which
newcomers adapt the cultural attitudes, norms, and behaviours of the prevailing culture (Berry,
2015).
Cultural brokers/ambassadors. A cultural broker/ambassador is a person who takes on
the role of a bridge or an advocate for newcomer individuals to assist with transferring cultural
knowledge to improve communication, practice, or relationships (Yohani, 2011).
Cultural integration. Cultural integration occurs when newcomers learn the nuances and
adopt the dominant/host culture's cultural norms while maintaining the attitudes, norms and
behaviours of their culture of origin (Berry, 2015).
English as a Second Language (ESL). The term "ESL" refers to the English as a Second
Language program provided in Ontario schools to help build English language fluency for
newcomer students (Ontario Ministry of Education, 2007).
English Literacy Development (ELD). The term "ELD" refers to instruction geared
towards newcomer students who have limited prior educational experiences, or students with
significant gaps in education, or students with limited age-appropriate literacy skills in their
first/home language (Ontario Ministry of Education, 2007).
English Language Learner (ELL). This term refers to students in English language
schools whose first language is not English or is a variety of English that differs significantly
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from the variety used in Ontario schools. These students come from diverse backgrounds and
school experiences (Ontario Ministry of Education, 2007).
Immigrant. This term refers to a person who comes to live permanently in a new country.
Some immigrants migrate by choice to the new country with the support of private sponsorship.
Other immigrants leave their homeland out of necessity.
Newcomer. This term refers to individuals who are recent arrivals to a host country. In
this study, a newcomer also refers to individuals who are recent arrivals to the Ontario school
system with limited English language ability.
Refugee. A refugee is a displaced individual who has been forced to leave their home
country due to war, persecution, or natural disaster. Many refugee students have gaps in their
education or no education (Ontario Ministry of Education, 2007).
Settlement Workers in Schools Program (SWIS). The SWIS program is a federally funded
program created by Citizenship and Immigration Canada in 1998 to support the settlement and
educational needs of newcomer youth in Canadian schools. The services they provide include
interpretation and translation support.
Settlement Worker in School. A school settlement worker is an individual who is hired by
Citizenship and Immigration Canada to provide support to newcomer students and their families
with limited English language ability to adapt to school and life in Canada.
Database Searches
The Leddy Library article review search engine and Google Scholar search engine were
used to gather articles for this study as they are easily accessible and often will provide credible
information quickly. These scholarly search engines draw from a wide variety of sources and
showcase a collection of focused and relevant results. Google Scholar was initially used to locate
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relevant articles using keywords and automatically generated suggested related queries. The
Leddy Library search engine was used to cross-reference the Google Scholar findings as
materials from the library database are evaluated for accuracy and credibility by subject experts.
Leddy Library search engine provided current research findings that were easily accessible and
relevant as library databases are often reviewed and updated regularly. As well, relevant
literature recommended by the Leddy Library database did not incur additional fees to access.
Furthermore, I utilized reference lists from chosen identified articles that meet the outlined
criteria to find additional studies that meet similar search parameters.
The Leddy Library search engine and Google Scholar search engine used the following
databases to collect research relevant to newcomer youth, school settlement workers, settlement
services, SWIS, immigrants, and refugees. Searches were conducted with the following
databases:
1. The University of Windsor Library
2. Education Resources Information Center (ERIC)
3. Gale Cengage Academic OneFile
4. ProQuest SciTech Premium Collection
5. Scholars Portal
6. Taylor & Francis Online
7. EBSCOhost
8. Google Scholar
The studies and journal articles discussed were based on a Canadian perspective of the
settlement process of newcomer youths and their families with the support of the Settlement
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workers in schools program. The following journals were used to address the research question
in this work:
1. American Journal of Community Psychology
2. American Journal of Orthopsychiatry
3. British Educational Research Journal
4. British Journal of Guidance and Counselling
5. Canadian Ethnic Studies
6. Canadian Journal of Education
7. Clinical Child Psychology and Psychiatry
8. Comparative and International Education
9. Critical Social Work
10. Education Today
11. International Journal of Child, Youth, and Family Studies
12. Intersectionalities: A Global Journal of Social Work, Analysis, Research, Polity, and
Practice
13. Journal of Contemporary Issues in Education
14. Journal of Documentation
15. Journal of Graduate Studies in Education
16. Journal of Immigrants and Refugee Studies
17. Journal of International Migration and Integration
18. Journal of Refugee Studies
19. Journal of Youth Studies
20. New Horizons in Adult Education & Human Resource Development
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Keywords
The following is a list of keywords and terms used to collect literature for this paper.
1. SWIS
2. Settlement workers in schools
3. Cultural brokers
4. Newcomer youth
5. Immigrant
6. English as a Second Language (ESL)
7. English language learner (ELL)
8. Education Policy
9. Programming
10. Canada
11. Acculturation
12. Integration
13. Schools
14. Refugee
15. Covid-19
16. Racism
A mix of the keywords using Boolean operators "AND" and "OR" were used to find
articles that addressed the research question. The literature selected and examined in the study
was chosen based on the relevance of the major themes, key findings, and quotes indicated in the
abstract to the research question.
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The literature selected for this paper was published between 2000 to 2022, as the research
question specifies the need to review current research to determine what is revealed and what is
missing from the data. As profiles of newcomer students and settlement support needs change,
the most up-to-date information provided an appropriate outline and understanding of the issues
relevant to the education and integration of newcomer students.
Identifying Relevant Studies
Relevant studies explored were reviewed with a social constructivist lens that approached
the work of Settlement workers as integral to the acculturation and integration of newcomer
students into the Canadian education system. It was also pertinent to look at the research through
the lens of the Ecological Systems theory as Settlement workers, if available within the school
community, can be an integral part of the foundational system in a newcomer youth’s
acculturation process and academic career. The literature portrays the work of Settlement
workers as complex, featuring the perspectives of a variety of stakeholders including
administrators, teachers, and other school staff, as well as parents, families, youths, the
community at large, and themselves.
The articles chosen for this review are very poignant as they provide a Canadian
perspective on the settlement and acculturation process of newcomer youths with the support of
the Settlement workers in schools program. A total of twenty-two articles were researched and
reviewed for this study. Thirteen articles chosen focused on the in-school support and SWIS
programming provided by Settlement workers at the school level geared toward newcomer
youths. Nine articles were chosen to help give an overview of the Canadian immigration system
as a whole with a perspective of individual provincial support systems for newcomers youths at
home and school.
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Although articles from the United States and Australia were initially looked at to help
form an understanding of services for immigrants and settlement work for newcomer youths,
only articles from Canada were referenced. More specifically, the articles chosen were from
provinces with high yearly averages of newcomer arrivals, such as Ontario, British Columbia,
Manitoba, Saskatchewan, and Alberta. Research queries on settlement workers in schools and
settlement work from provinces with low immigration levels were very limited. Only one article
from Atlantic Canada was available to support this study on the issues around parental support
for newcomer students. The queries revealed information on Settlement programs in urban and
rural communities in Canada. This provided insight into the difference in the levels of program
support available to newcomer students and the workload of individual Settlement workers. Also
referenced in this research were several articles that focused on the broader view of the
educational settlement program and settlement workers within Canadian schools and
communities.
The term “newcomer” refers to any person who is a recent arrival in another country.
This term encompasses immigrants who willingly move to a new country, often with familial
and financial support and refugees who are forced to leave their homeland with very limited
resources. Refugees are often the group of newcomers who require more support from settlement
workers and settlement services to acculturate to their new homes. Although there is some
reference to support for privately sponsored immigrants, the literature explored in this research
focused mainly on refugees who utilized the services of settlement programs and settlement
workers.
The key term “refugees” led to literature that revolved around systematic inequities in the
education system faced by racialized newcomer youths. Due to their limited finances, refugee
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students often attend schools in lower socioeconomic communities. Literature from 2010 and
beyond illuminated the systematic inequities experienced by newcomer youths (Clarke & Wan,
2011, Holt & Laitsch, 2013, Allen et al., 2021). The research provided discourse that highlights
the anti-oppressive work that Settlement workers face when supporting their clients. The key
term “Covid-19” was used to uncover recent studies that underscore the changes in the SWIS
program, the social implications, and the perspectives of Settlement workers have of those
changes. These terms helped reveal relevant studies which provided insight into the levels of
support, methods of support (e.g., virtual support options), and barriers (e.g., limited access to inperson support) that Settlement workers face in their roles.
The chart below outlines the inclusion and exclusion criteria that were used to narrow relevant
studies:
Criterion

Inclusion

Exclusion

Publication Dates

•

2000 -2022

•

All studies before 2000

Participants

•

Settlement Workers
in Schools

•

Canadian-born English
Language Learners

•

Cultural brokers

•

•

Non-government-funded
Settlement service providers

Settlement worker

•

English Language
Learners

•

Immigrant youth

•

Refugees

Location

•
•

Newcomers
North America

•

Focus

•
•

Any studies conducted outside of
Canada or the United States

Canada
Perspectives of
Settlement workers

•

Teacher Pedagogy
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•

Literature:

Settlement programs
for youths

•

Support for
newcomer youths
and their families

•

Acculturation of
newcomers

•

Systematic
inequalities and
racism in education
for newcomers
Peer-reviewed
articles

•
•

Excerpts from books

•

Personal experiences

•

Policies

•

Qualitative research
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•

Settlement programs geared
toward adults

•

International student programs

•

Non-peer reviewed articles,
conference presentations,
dissertations, blogs, websites,
pamphlets

•

Quantitative research

CHAPTER THREE: LITERATURE REVIEW
Historically, Canada has always been a hub for immigrant settlement with its habitable
climate, cultural diversity, affordable housing, and relatively good job market. In the late 1970s
and early 1980s, a wave of Southeast Asian immigrants from Vietnamese, Cambodian, and Laos
backgrounds arrived in communities throughout Canada. More recent immigrant waves include
Latin American, Albanian, and Serbian immigrants in the 1990s, Thai and Khmer immigrants in
the 2000s, and most recently, Middle Eastern immigrants from Iraq and Syria (UNHCR, 2017).
Between 2015 and 2017, over 84,000 refugees were resettled in Canada from Syria, Eritrea, Iraq,
the Democratic Republic of Congo, and Afghanistan (Immigration, Refugees, and Citizenship
Canada, 2021). More recently, Canada has opened its doors to European immigrants from
Ukraine (Immigration, Refugees, and Citizenship Canada, 2021). With each surge of immigrants,
the Canadian education system adjusts its programming to support social integration and
educational programming for its newcomer students.
In 1998, Citizenship and Immigration Canada (CIC) launched the Settlement Workers in
Schools (SWIS) program in Ottawa as a response to the growing need for in-school support for
families and youth (Hildebrant, 2004). The program later expanded to include other communities
with high numbers of immigrants, such as Hamilton, Kitchener-Waterloo, Toronto, York Region,
Niagara Region, and Windsor. As Canada continues to accept more immigrants, all other
provinces now receive funding for the program. This literature review will merge the socialecological theory with social constructivism to support the research question and explore the role
of in-school settlement workers in the acculturation and adaptation of newcomer students in the
education system. The study discusses the aspects of these roles and relationships with
newcomer youth and their families. This research explores how the role is constructed and
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enacted within the Canadian educational system and the relevance for practice and policy related
to school-based services for newcomer families.
Immigration, Refugees and Citizenship Canada (IRCC)
On average, Canada welcomes nearly 300,000 immigrants (IRCC, 2021). To support the
successful settlement and integration of newcomers, Immigration, Refugee and Citizenship
Canada (IRCC) put the Settlement Program and Resettlement Assistance Program into service.
The settlement services provided by these two important programs work with and deliver
services and support to newcomers to help them feel part of and engage in their new Canadian
home. The program's focus includes providing well-being support for newcomer students,
particularly refugee students enrolled in Canadian schools (Kia-Keating & Ellis, 2007, Ngo,
2009). The collaboration between the federal government, the provincial government, local
school districts, and settlement service providers are necessary for improved social integration,
reduced feelings of social isolation, and overall student well-being (Ratkovic et al., 2017).
IRCC's goal is to help build a more inclusive, diverse, and productive nation by providing
support that meets the needs of all newcomers, including those with disabilities, women, children
and youth, seniors, refugees and LGBTQ individuals (IRCC, 2021). It supports settlement
service providers with the funds to identify program needs and share best practice information to
deliver effective and locally relevant services both remotely and in-person to newcomers.
Community-based approaches like the Settlement Workers in Schools program funded by IRCC
are often centered around school communities to provide convenient and relevant support for
newcomer students, youths, and their families. These programs also look to facilitate newcomer
transition in the classroom by providing teachers with a fundamental understanding of
appropriate resources and strategies that support teachers when faced with socio-psychological
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challenges that their newcomer students, particularly those from refugee backgrounds, face
(Ratkovic et al., 2017).
Education Policies
Provincial education policies throughout Canada document the importance of supporting
diversity and welcoming and developing newcomer students within their communities (Ratkovic
et al., 2017). These policies require school systems to support newcomer students to help them
acquire the language skills to attain academic achievement. They are also tasked with providing
culturally sensitive processes that promote a respectful understanding between home and school.
However, policymakers, administrators, and teachers often lack the cross-cultural competencies
and social justice lens to adequately address the inequities of newcomer students, their families,
and even their supporting in-school settlement worker (Cooper 2013; Allen et al., 2021).
According to the Immigration and Refugee Protection Act, settlement responsibilities are
the cooperative responsibility of the provinces and territories and the Federal Government
(IRCC, 2022). The Ontario Ministry of Education's policy notes that it is committed to working
collaboratively with community partners to increase opportunities for students learning English
to succeed in school (Ontario Ministry of Education, 2007). In its "Capacity Building K-12:
Supporting Students with Refugee Backgrounds, Special Edition #45, Grades 1 to 8 ESL/ELD
Resource Guide, and Many Roots Many Voices document, the Ontario Ministry of Education
targets specific instructional strategies and programming information when working with refugee
students and other English Language Learners. The documents encourage educators to leverage
the support of settlement organizations to bridge the gap and help facilitate their students'
learning (Ontario Ministry of Education, 2007). Like the Ontario Ministry of Education, British
Columbia, Saskatchewan, and New Brunswick, provincial education policies have followed suit
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as mandated by the Government of Canada to provide school-based settlement services essential
for newcomers (IRCC, 2021). Other provinces and territories (i.e., Manitoba, Alberta,
Newfoundland, Nova Scotia, and Yukon) have curriculum documents and reports that
recommend using programs such as SWIS to support the settlement and inclusion of newcomers.
Settlement Workers in Schools Program (SWIS)
The SWIS program is one of the systems the Government of Canada put in place to assist
in the settlement and integration process of the many newcomers welcomed each year (Wang &
Truelove, 2003). Settlement workers are either hired by community agencies to work with
publicly funded school boards or are employed by the school boards to work with newcomer
families and youth in elementary and secondary schools (Clarke & Wan, 2011). Research
highlighted that schools can act as access to newcomers by offering timely, convenient access to
direct (i.e., on-location) services (IRCC, 2020). They perform a crucial role in providing
translation and interpretation services and outreach settlement services and they often act as a
cultural bridge to support the integration, and adaptation of newcomer youth and their families in
schools and the community (Allen et al., 2021). They translate cultural concepts between school
staff, students, and their families to help them navigate Canadian educational and social systems.
Settlement workers often hold multifaceted professional identities that take their jobs
outside of school hours and into the community (Holt & Laitsch, 2016). They serve newcomer
students and families within the confines of the school system to assist with school orientation,
provide guidance on educational issues and connect students and their families to community
programs (Clarke & Wan, 2011). Their jobs also extend to include advocacy for students and
families when social, behavioural, and academic issues arise, often intervening during crisis
situations (Barber, 2021). Settlement workers often collaborate with teachers to help cultivate an
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understanding in culturally sensitive and respectful ways to promote understanding between
schools and families (Yohani, 2011).
A unique and important characteristic of Settlement workers is that they often share the
same language and culture as the students and families they serve (IRCC, 2022). Many
Settlement workers are immigrants themselves. Their personal lived experiences of navigating
the Canadian society and settlement process are an asset in building relationships with newcomer
families (Holt & Laitsh, 2016). Oftentimes, their job requires them to draw on their repertoire of
culturally relevant skills, expertise, and educational backgrounds to work as cultural supporters,
interpreters, translators, informal educators, English language instructors, counselors, resource
and community connectors, community organizers, and more (Allen & et al., 2021).
Settlement Worker – Student/Youth Relationships
The main client group that Settlement Workers in Schools support are the newcomer
students and youths. Students new to Canadian culture and school environments with a limited
command of English or French often experience a sense of dislocation or trauma during their
period of adjustment and settlement (BC Ministry of Education, 2020). Research suggests that
youth often face challenges integrating into the education system that may be amplified due to
feelings of social isolation stemming from real or perceived inequities and discrimination (Allen
et al., 2021). In schools, Settlement workers assist newcomers in navigating through pre-existing
barriers including discriminatory attitudes of educators and peers, lack of appropriate culturally
relevant, inclusive pedagogy and suitable English language programming, as well as socioemotional and mental health supports (Oxman-Martinez et al., 2021; Ratkovic et al., 2017).
Throughout their stages of acculturation and adjustment to Canadian life and school,
newcomer students and youth face a host of challenges that may impact their learning. Familial
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financial troubles, difficulty adjusting to new social and cultural contexts of school and
community, anxiety about the future, and changing social values that result in family conflict are
some concerns that may cause newcomer youth to appear angry, withdrawn, fatigued, or
uninterested. Settlement workers support newcomer students and youth by acting as advocates
and allies to bridge their understanding of new customs and Canadian culture with beliefs and
traditions from their homeland (Ratkovic et al., 2017). Settlement workers often provide
specialized services outside of their job description to students and youths, such as counseling,
youth leadership programs, and tutoring, particularly in rural areas where there are service gaps
due to limited funding (IRCC, 2022). While the initial settlement supports are essential for
newcomer students, Settlement workers collaboratively work with newcomer youth, families,
and school systems to create opportunities for further social inclusion (Saskamoto et al., 2008).
Research conducted by IRCC found that former and current students largely held positive
perspectives on the usefulness of in-school Settlement workers (IRCC, 2022). One of the desired
long-term goals of the SWIS program is to help students achieve a sense of belonging in their
school environments so that they are engaged in school and will achieve academic success. Most
students found that programs supporting social and school integration were particularly helpful.
Newcomer Orientation Week (NOW) and Welcome and Information for Newcomers (WIN)
programs offered in August prior to the school year prepare newcomer students and their
families to enter the school system (Selimos & Daniel, 2017). Former newcomer students are
selected to participate in the NOW and WIN programs to demonstrate school routines, provide
information, and offer advice to new students. Supported by their teachers, administrators, and
school Settlement workers, the Peer Leaders showcase their talents and promote inclusivity at
their school. Programs such as NOW and WIN demonstrate the reciprocal effect of the SWIS
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program and the influence they have on newcomers students' educational and acculturation
trajectories. "Welcome" programs are the first step that Settlement workers take to building
trusting relationships with students (Selimos & Daniel, 2013). IRCC (2020) research suggests
that newcomer students who receive support through participation in programs and/or in-school
counsel and communication from Settlement workers have positive views about their school
community.
Settlement Worker-Family/Parent/Guardian Relationships
Moving to a new country also presents many challenges and stress to newcomer families.
Settlement workers often provide intensive ongoing support to refugee families and families with
limited educational experience in their home country (Li et al., 2016, Cooper, 2013). The impact
of immigration, settlement, and acculturation presents a substantial burden to all family
members. As children and youth learn to navigate the new school system, language, social
norms, and friendships, the adult members of their family units are also learning to "fit in" to
their new home environments (Cooper, 2013). Aside from the taxing responsibility of raising a
family in a new country with limited language as well as social and economic resources,
newcomer parents also often experience difficulty understanding their children's new school
system. With these challenges, newcomer parents and guardians often have limited engagement
with the school community (Li et al., 2016).
In their literature, Holt and Laitsch (2016) suggest that newcomer parents highly value
education. They believe that strong English language skills and education will help move their
families toward successful integration into their new communities. However, the Canadian
school system is often very difficult for many newcomer families to navigate (Kanu, 2008;
Francis & Yan, 2016, Guo et al, 2019). Newcomer parents are often apprehensive about
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engaging with the school community and feel disconnected from other parents (Li et al., 2016,
Guo et al, 2019). Settlement Workers in Schools help bridge the gap between home and school
by providing support to reduce cultural miscommunication. Their support is often vital for
newcomers to engage with their children's teachers, the school, or other parents (Allard, 2022, Li
et al., 2016).
Canadian school systems are often populated with predominately white, Eurocentric
student and staff populations who do not share similar traditions and habits as their newcomer
students and their families (Allen et al., 2021). Settlement workers often act as cultural mediators
between schools and families. Research conducted by Li et al. (2016), suggests that newcomer
parents emphasized the importance of teachers' understanding their cultural and religious
differences and not negatively assuming that the lack of family engagement in the school
community is due to disinterest. Barriers to family engagement in education include
parent/guardian illiteracy, lack of English language proficiency, heavy workloads, lack of
experience with school involvement and the perception that involvement is a hindrance and
disrespectful to educators (Kanu, 2008, Wilkinson, 2002). Settlement workers who understand
and/or share cultural and religious backgrounds as their clients, help to mitigate the cultural
misunderstandings and assumptions made by teachers (Allen et al, 2021). They help establish
and maintain contact and facilitate parental involvement by explaining school processes and
procedures and help them make informed decisions.
Settlement workers not only support home and school engagement; they also provide
interfamily support, counseling, and mediation roles when addressing parent-child conflicts
(Yohani, 2013). As newcomer students adapt to their new Canadian culture, they often
experience conflicts with their parents and senior community/family members (Cooper, 2013).
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They help bridge the growing cultural gap between newcomer youth who are trying to adapt to
their new country, school, friends, and culture and their parents and senior family members who
fear the loss of their identities (Oxman-Martinez et al., 2012). As suggested in Yohani's research
(2013), children would often cope with familial conflict by running away and skipping school
which in turn intensifies the challenges of acquiring academic success.
When faced with interfamily conflicts due to the assumed change in student behaviour,
Settlement workers are trusted resources that provide emotional support to all family members
(Cooper, 2013). A Settlement worker’s ultimate responsibility is to help newcomer students
navigate the school system as best as possible, this includes supporting students through their
families. Their role as mediators consists of bringing all parties (parent-child, homeschool)
involved in the conflict together to help them understand the other person's perspectives and
involve everyone in important decision-making (Brar-Josan & Yohani, 2017, Yohani, 2011).
These positive interactions and communication are essential to supporting newcomers struggling
emotionally with adapting to their new Canadian lives.
Settlement Worker-School Relationship
The Settlement Workers in Schools Program is a school-based settlement service that is a
component of the IRCC commitment to support Canada's newcomers (IRCC, 2022). Service
provider organizations submit applications to IRCC to elicit funds to provide customized
services to address specific gaps and needs within school communities to support their
newcomer populations. As the Settlement program funding is based on the needs of the
community and the number of immigrants within the community, schools in communities with
high immigrant populations tend to receive more funding and in turn, more support. IRCC data
(2022) offers insight into Settlement Worker workload and client loads. The data suggests that
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although many Settlement workers work mainly at one school site, they are also required to
provide itinerant service to lower newcomer populated satellite sites. As well, Settlement
Workers who speak less common languages are more likely to commute to more sites and have
bigger caseloads (IRCC, 2022). As such, the impact and influence of these Settlement workers
are more likely to be strained and at times difficult to access.
In schools, Settlement Workers provide intense support for educators to understand the
social and emotional issues, as well as the physical concerns and mental health issues related to
past trauma experienced by many of their refugee students (Holt & Laitsh, 2016). They are
instrumental in filling in the gaps that teachers have between their teacher training and exposure
to students from different cultures and students who have experienced trauma (Yohani, 2013).
Settlement Workers have a strong collaboration with school teaching staff, especially with the
English as a Second Language and Special Education team of educators. For many educators
who are new to teaching newcomers and English language learners, Settlement workers are a
source of stress relief (Brar-Josan & Yohani, 2017, Yohani, 2013). The support provided in the
form of workshops, presentations, and communications provides opportunities for educators to
better understand their new students and their learning needs. Settlement workers often work as
interpreters to contact home and share information on behalf of specific teachers and the school.
The SWIS programs are designed to help schools fulfill their commitment to diversity, inclusion,
and equity (Francis & Yan, 2016, Selimos & Ku, 2017). However, the desired long-term goal of
any settlement program is to build the capacity of its clients to support integration and promote
inclusivity within the school culture (Clarke & Wan 2011).
Refugee students are newcomers who have arrived in Canada as a result of war or other
crises under extreme conditions often suffering from traumatic experiences compounded by
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interrupted or no schooling (Ontario Ministry of Education, 2007). Beginning in November
2015, Canada welcomed over 25,000 Syrian refugees through its Operation Syrian Refugees
Program (IRCC, 2020). Refugee students were quickly enrolled in Canadian schools where a
majority of teachers had little knowledge of their new students (Barber, 2021). Some teachers
reacted with resentment and anger due to their students' behaviour problems or reluctance to
participate (Guo et al., 2019). In-school Settlement workers offer supportive counseling and
suggestions for preventative measures for newcomer students when they struggle to acclimate
and follow implicit school rules that they may not be aware of (Kia-Keating & Ellis, 2007).
Settlement Workers are a much-needed support system during this time of high stress.
Aside from helping teachers understand and interpret cultural concepts and needs between school
staff, students, and families, they provided teachers with information about the trauma that many
of their refugee students have faced. Settlement workers were instrumental in identifying and
facilitating the need for mental health services (Yohani, 2013). Often, school staff members are
capable of identifying outward displays of defiance, aggression, and other such non-conforming
school behaviours as potential mental health concerns. However, signs of internalized stressors,
like depression, often required the support of Settlement workers who may have experienced
these sentiments themselves and have built trusting relationships with families. For example, in
their research, Guo et al. (2019) found that school staff and administrators often are unaware of
difficulties experienced by refugee girls because they are often compliant students. Through
engagement with students, Settlement workers can provide newcomers with an orientation and
explanation of the culturally accepted mental health services available to them (Kia-Keating &
Ellis 2007; Selimos & Ku, 2017). This understanding helps teachers find compassion for and
communicate with their students to eventually form trusting relationships.
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The role of Settlement workers in education is crucial to providing newcomer students
with an anti-oppressive, anti-racist education (Clarke & Wan, 2011). Their promotion of the
strengths and assets of newcomer youths to teachers and schools encourages positive newcomer
acculturation experiences through information, education, and training. In collaboration and
consultation with schools, Settlement workers support the authentic engagement of the diverse
newcomer student body by providing opportunities for newcomers to use their multilingual skills
as interpreters and speakers/leaders for youth conferences to build agency for these marginalized
students (Clarke & Wan, 2011). They often provide afterschool activities such as homework
clubs and English Conversation circles to help newcomer youths learn English and expand their
social networks. Research by Sakamoto (2007) suggests that Settlement worker advocacy is
necessary to make desirable systemic social changes to integrate newcomers. Settlement work is
no longer just a charity that focuses on the immediate, basic needs of newcomers youths and
their families. It aims to empower Settlement workers and newcomer youths to discuss the
inequalities they face and challenge the outdated policies to provide proper support and funding
for newcomers (Sakamoto, 2007).
Settlement Workers' Perceptions of Their Role
Advocating for newcomer students and their families is often stressful, full of challenges
and physically exhausting. However, many Settlement workers feel that their work is important
and impactful on many levels (Cooper, 2013). By empowering their clients with the necessary
information and options about the resources available to them, Settlement workers are proud of
their clients and their progress in the acculturation and integration process. Research conducted
by IRCC in 2022 noted that 97% of Settlement workers felt that they were meeting the needs of
students and 98% met the needs of their parents/guardians. It was suggested in the research that
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most Settlement workers felt they contributed to at least a moderate extent in schools (99%).
Results from Yohani's study (2013) suggested that although Settlement workers play an
important part in the integration of newcomers, there still needs to be clarity regarding the roles
and activities they perform.
As the needs of schools, families, and students change, the role of Settlement workers
must also evolve and be reflective of the changes. Yohani's research (2013) identified four
recommendations to enhance the experiences of Settlement workers: the need for a defined role
within the school system, opportunities to meet and reflect on the ethical challenges of their
roles, formal support for stress that stems from their work, and ongoing professional
development regarding school board protocols and policies.
In school, Settlement workers assist newcomer students in navigating pre-existing
barriers which may include outdated teaching practices, limited programming and support, and
discriminatory attitudes of their teachers and fellow students (Ratkovic et al., 2017). Settlement
workers understand the need for professional development to help them assist their clients to
navigate an education system that does not understand the complexities of immigration and
resettlement. Additional training and/or ongoing workshops regarding school board protocols
and policies would better position Settlement workers to assist with and advocate for newcomer
students and families at school (Yohani, 2011).
Despite the lengthy list of duties, qualifications, and experience, settlement workers
typically make a salary that ranges between $40,000 to $75,000 depending on their location
(Indeed, 2022). Settlement workers in urban centers such as the Greater Toronto Area are
typically paid at higher rates due to the higher cost of living. This wage does not match the
qualifications and experience that many settlement workers possess and undervalues the
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necessity of their roles (Allen et al, 2021, Clarke & Wan, 2011). The retention of settlement
workers is often a challenge because their expertise is often more valued, in the form of
monetary remuneration, in the private sector or other industries (IRCC, 2022).
Although Settlement workers are initially lauded for their efforts to support newcomers,
they have also noted that some schools have been reluctant to receive them once newcomer
families have settled (Allen et al, 2021). After the initial welcome, some Settlement workers
have noted that they do not feel welcomed in schools and are only called upon when a major
issue with a student arises (Holt & Laitsch, 2016). Settlement workers often feel vulnerable to
the demands of schools and educators and at times take up subordinate positions even though
they are employees of partner agencies (Allen et al., 2021). Defined roles for Settlement workers
would enable them to provide quality services for their clients without needing to reposition
themselves in unequal subject roles.
There is limited research on the effects of client trauma on individuals who work with
clients that have experienced physical and emotional trauma. When consulting with students and
families who may be in distress, Settlement workers may be required to use skills (i.e.,
counseling, social work, negotiating skills, etc.) that they may not be educated to do. The strain
of this emotionally charged work and the persistent need to defend newcomer families with
cultural differences or traumatic histories also causes emotional stress and reduced mental health
for Settlement workers (Allen et al., 2021). This emotional strain is often caused by the
demanding workload of Settlement workers, particularly those with high caseloads in rural
communities or those with less common language abilities. Ongoing training and workshops
related to stress management and self-care practices are identified as highly desirable
occupational resources for Settlement workers (Allen et al., 2021).
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SWIS Program During And After Covid-19
During the Covid-19 pandemic, educators and Settlement Workers faced another
challenge in supporting newcomer students. Technological limitations and online learning
provided an added academic barrier that newcomer students and their teachers needed to work
around (Allen et.al., 2021, Barker, 2021). At this time, many Settlement Workers worked closely
with educators to build first-language academic resources and aid newcomer students' lack of
technological skills and communication barriers. During the pandemic, Settlement workers noted
that they had to learn new skills to help their clients join virtual classrooms and navigate online
learning (Desjardins, 2021). Like many educators, many Settlement workers also had limited
experience using online platforms to reach out to students, assisting students academically, and
meeting with parents/guardians and school teams virtually.
As newcomer students and their families became more versed in using technology for
learning and communicating, Settlement workers move forward with digitizing their support for
their clients (IRCC, 2022). Online services allow Settlement workers to increase access to their
services by reducing travel time and providing access to their sessions utilizing online
environments. However, the IRCC research (2022) has also noted that Settlement workers found
that their workloads have increased as they are more accessible to clients via phone or
technology. The benefits of their close relationship with students allowed them to identify
technology issues such as lack of reliable internet and technology for online learning (Allen et
al., 2021). They were fundamental in addressing and supporting the reduction of the "digital
divide" in education between newcomer students and their English-speaking peers (Allen et al,
2021). Without their support, educators may not have been able to reach their students and many
newcomer students would not have received any education during the Covid shutdown. This
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collaboration emphasizes the importance of continued relationship building between Settlement
workers and educators as the key to newcomer student success (Allen et al., 2019, Desjardins,
2021).
Summary of the Literature Review
This literature review is a summation of peer-reviewed studies related to the federally
funded SWIS program. The goal of the study is to provide an understanding of the connection
between the Settlement workers and their clients and how this relationship supports the
acculturation and education of newcomer youths and their families. This research highlights the
importance and influence of Settlement workers in providing welcoming environments and a
sense of security and belonging to newcomer students and their families. Relationships between
Settlement workers and newcomer students and their families are built upon trust and support.
This research addresses the challenges faced by Settlement workers in the process of providing
academic and socio-emotional support for students, families, and educators. It emphasizes the
need for clarity regarding the roles and activities Settlement workers engage in to mitigate
systematic barriers and inequalities faced by their clients. This overview of the impact and
influence of Settlement workers provides some insight into the limited yet growing literature in
education. As studies supporting the effectiveness and importance of the SWIS program continue
to be conducted, it can be noted that there are gaps in the literature that focus on the program's
effectiveness as assessed through the reflection and perception of the Settlement worker. Their
commitment to supporting their clients often leads to stress-related conditions which need to be
addressed at the policy level to support their efforts.
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CHAPTER FOUR – CONCLUSION AND RECOMMENDATIONS
Conclusion
In this research, I attempted to explore what the current research says about Settlement
workers and their role in the acculturation process of newcomer youths in Canada. Specifically, I
looked to answer the following question:
What does current research say about the effectiveness and challenges of the SWIS
program and the influence of Settlement workers in the education and acculturation of
newcomer students and their families?
The analysis of the literature was done through a social constructivist lens with the
support of Bronfenbrenner's Ecological Systems theory. The emphasis was given to the building
of knowledge and education through problem-solving and active reflection on prior and new
learning as well as the support of societal systems. The research points to the SWIS program as
being an integral part of newcomer youths' integration process. Settlement workers are the
facilitators and supporters that guide the acculturation process of newcomer students and their
families in building meaning and understanding of the Canadian education system. Their roles
have been shown to be supported by the Canadian government through IRCC funding and
through provincial Ministries of Education which recognize the importance of Settlement
programs. Education Ministries also recognize the importance of the cultural experiences
Settlement workers bring to the schools they support. The emphasis that schools adapt their
programming to support the social integration of newcomers with the support of Settlement
workers is a culturally responsive method to facilitate anti-oppressive, welcoming school
environments for newcomers.
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The research analyzed suggested some common barriers to the implementation of the
SWIS program. Some challenges cited in the research include large caseloads and workloads for
Settlement workers, specifically those who speak different languages than their colleagues or are
located in rural communities, the mental and emotional stressors related to the job, and the
school's lack of understanding of the role of Settlement worker in schools and the relatively low
pay wage for high qualifications. Settlement workers are challenged daily to support the
integration of their clients, many of whom come to school with challenges and stressors that their
teachers are not aware of. Research states that although Settlement workers are welcomed as
supporters in school, they are often relegated to interpretation and administrative tasks and are
only called upon when serious issues arise. With undefined roles, educators often deem them as
second-class support rather than include them in daily learning and socialization activities. This
approach to cultural integration for newcomers is a one-sided perspective that frames the
school/host culture as superior to the shared heritage of the newcomer and Settlement worker.
Through a detailed review of related literature, this paper provided varied perspectives and
analysis of the role of the Settlement worker and their influence on and relationship with
newcomer youths, families, and the Canadian education system.
Recommendations
The goal of the SWIS program is to help newcomer students and their families settle into
their Canadian schools and communities. It aims to promote social inclusion and integration by
bringing cultural awareness and understanding to Canadian schools in the initial stages of a
newcomer's arrival in Canada. Settlement workers work to connect newcomer students and their
families to community services and resources while working to facilitate a cooperative, inclusive
learning environment. Research studies have suggested recommendations to promote the further
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integration of Settlement workers in schools by explicitly defining their roles within schools
(Clarke & Wan, 2011, Allen et al, 2021). Rather than sidelining these professionals to only
interpretation practices, administrators and educators should understand and utilize their
expertise as part of the school's social and cultural community. Awareness needs to be raised at
the school and community level of the importance of the culturally relevant work settlement
workers do. Proper remuneration for educational qualifications and working experience skills
would encourage more people to apply for the job and reduce job turnover rates. These
recommendations can be considered by reviewing the policies that support newcomer students
and incorporating and streamlining the roles of Settlement workers as essential to the education
of newcomer students.
Professional development to support Settlement workers' understanding of the Canadian
school system is essential. They need to understand subject-specific terminology in order to
properly interpret and offer resources to support newcomer families. For instance, when involved
in a School-based teams meeting to address the specific Special Education needs of a student,
Settlement workers need to understand the implications of student placement. During the Covid19 pandemic, their support systems pivoted to online platforms which required professional
development for them to learn and then use to support newcomers who lacked digital skills.
As Canada opens its doors to more immigrants and refugees, the profiles and needs of
learners will change. Therefore, it is recommended that Settlement workers not only be versed in
the updated policies and educational jargon of the Canadian school system they also need to
understand the dynamics of the incoming families and communities they serve. For instance,
newcomers from Syria who survived the war and lived for many years in refugee camps present
a different set of social, emotional, and academic needs than those from first-world countries
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with private school educations and the financial backing of their families. It is recommended that
they receive ongoing and updated professional development opportunities that revolve around
understanding the historical experiences, cultural expectations and traditions, and current needs
of the communities they serve.
If the goal is to have schools and education teams utilize the SWIS program more
effectively, it needs to be introduced at the pre-service level. Teacher education programs,
specifically those programs that are geared toward teaching newcomers and English language
learners, should work hand-in-hand with Settlement workers to better understand the uniqueness
of their role and how to partner with Settlement workers to provide a comprehensive education
for their students. Settlement workers often share common histories and cultural backgrounds as
their clients, they can provide insight into the trauma and emotional scars that burden newcomer
students and their families. By learning what the partnership could do for newcomer students,
schools and educators open themselves up to providing anti-oppressive and less biased learning
environments as well as respect for their newcomer students and their families.
A final recommendation is for leaders and stakeholders to be aware of the stressors that
come with the job. The role of the Settlement worker is ever-evolving and reflective and as key
supporters of students with histories of trauma, Settlement workers carry this stress home with
them after the job. Attention needs to be given to the well-being of these individuals to ensure
that there is not a high rate of job turnover. Newcomer youths, their families, and schools rely on
the trusting relationships they have with their Settlement workers as a system of long-term
support and integration into Canadian culture.
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